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ENADE: UMA ANALISE CRITICA DE GENERO DO EXAME DO CURSO DE
LETRAS INGLES

RESUMO

O Exame Nacional de Desempenho dos Alunos (ENADE) é uma avaliacdo que ocorre
anualmente por meio do Instituto Nacional de Estudos e Pesquisas Educacionais
Anisio Teixeira (INEP), em conjunto com o Ministério da Educacédo (MEC). Tal exame
visa a avaliar o desempenho dos académicos brasileiros concluintes dos cursos de
ensino superior, por meio de uma avaliacdo que abrange tanto questdes de Formacao
Geral, igualmente para todos os cursos da edi¢cao, quanto questdes do Componente
Especifico. Diante da lacuna de estudos prévios acerca dessa tematica, o presente
trabalho tem como objetivo analisar a estrutura e os tipos de questdes que compdem
0 exame do curso, tendo como embasamento tedrico a Andlise Critica de Género
(MOTTA-ROTH, 2008; SWALES, 1990). Para conduzir a pesquisa, o corpus foi
coletado no site oficial do INEP com base no seguinte critério: edicdo ou edicbes
especifica(s) da area de Letras-Inglés. Nesse interim, apenas a edicdo de 2017
enguadrou-se no critério adotado. Com o intuito de identificar os tipos de questdes do
teste ENADE de Letras-Inglés, o manual de Fuzer et al. (2017) foi adotado para o
procedimento de analise da estrutura, bem como do tipo das 40 questdes que
compdem o exame. Os resultados indicam que as questdes discursivas da Formagao
Geral e do Componente especifico possuem a mesma estrutura. Por outro lado, as
questdes de multipla-escolha apresentam diferentes padrdes, visto que, na Formacao
Geral, ha cinco tipos diferentes, enquanto que no Componente Especifico apenas
duas. Apés a andlise das 40 questbes do Exame, foi possivel identificar pontos
especificos, similares e também distintos entre os dois componentes do teste.

Palavras-chave: ENADE. Letras-Inglés. Estrutura de Questdes. Tipos de Questdes.
Andlise Critica de Género.



ENADE: A CRITICAL GENRE ANALYSIS OF THE MAJOR IN ENGLISH EXAM

ABSTRACT

The National Exam of Student Performance (ENADE) is an assessment that takes
place annually through the National Institute of Educational Studies and Research
Anisio Teixeira (INEP), together with the Ministry of Education (MEC). The exam aims
to assess the performance of Brazilian academics graduating from Higher Education
Courses, through an assessment that covers both General Formation issues, equally
for all courses in the edition, and Specific Component issues. Given the lack of
previous studies on this subject, the present research aims to analyze the structure
and the kinds of questions that compose the course exam, having as a theoretical
framework the Critical Genre Analysis (MOTTA-ROTH, 2008; SWALES, 1990). To
conduct the research, the corpus was collected on INEP's official website based on the
following criteria: specific edition or editions in the area of English-Language Course.
In the meantime, only the 2017 edition met the adopted criterion. To identify the kinds
of questions of the ENADE English-Language test, the manual by Fuzer et al. (2017)
was adopted for the analysis of the structure of the 40 questions of the exam. The
results indicate that the discursive questions of the General Formation and the Specific
Component have the same structure. On the other hand, the multiple-choice questions
have different patterns, since in the General Formation there are five different kinds,
while in the Specific Component there are only two. After analyzing the 40 questions
of the exam, it was possible to identify specific, similar, and also distinct points between
the two components of the test.

KEYWORDS: ENADE. English-Language Major. Question Structure. Kinds of
Questions. Critical Genre Analysis.



SUMMARY

INTRODUCTION
LITERATURE REVIEW
2.1 TESTS
2.2 ENADE - 2017
2.3 KINDS OF QUESTIONS
2.4 CRITICAL GENRE ANALYSIS
METHODS
RESULTS AND DISCUSSION
4.1 GENERAL FORMATION
4.2 SPECIFIC COMPONENT
FINAL REMARKS

REFERENCES

11

13

18

22

25



1. INTRODUCTION

The National Exam of Student Performance (ENADE) is an assessment that
takes place annually and is administered? by the National Institute for Educational
Studies and Research Anisio Teixeira (INEP) (together with the Ministry of Education
(MEC) which aims to analyze the performance of Brazilian students completing the
higher education courses. This evaluation takes place through a test that covers both
general knowledge issues in the field in which the course is inserted, as well as specific
questions of each participating course. Besides that, a questionnaire must be
answered not only by students, but also by course coordinators and professors.

The exam began to be applied in 2004, considering that it replaced the National
Course Exam (Provao) in 2003. The purpose of Provao was to categorize Faculties
and Universities with the best evaluations (grade A), based on the test results. That
assessment was based on the students' performance, in general, concerning the
knowledge and skills obtained during the undergraduate course. If students had
unsatisfactory results on the test, it could lower the course's recognition or it could even
be terminated. In addition to these, if the student did not take that test, he or she would
not obtain the course diploma, that is, it was an obligatory test to be taken.

Regarding the grades that assess the performance of the students who took the
exam, they vary from 1 to 5 and are based on the following criteria: 1 to 2
unsatisfactory, 3 satisfactory, and 4 and 5 superior, that is, they indicate that the course
exceeds expectations in terms of teaching quality. Given this, the grades provided by
the National Exam of Student Performance (ENADE) determine the concept through
numbers, concerning the specific quality of each course present in the institutions.

There are some studies about ENADE as well as a comparative analysis of
Provao with ENADE (VERHINE; DANTAS; SOARES, 2006) that investigates these
tests in relation to their most structural aspects. There are also studies about the
linguistic variation in the examinations of the Language Course (VIEIRA; LE; ARAUJO,
2020), and at least one analysis of the students' performances through the marks
obtained in the exam (DESENZI, 2019). It is also important to mention a comparative
analysis between Provdo and ENADE (SCHLICKMANN; ROCZANSKI; AZEVEDO,
2006). However, there are no previous studies on the ENADE of the English Language
course and its structure. In this way, this research aims to conduct a Critical Genre
Analysis (MOTTA-ROTH, 2008; SWALES, 1990) of the English-Language Major



Exam-ENADE. In this study, we explore not only its structure, but also its kinds of

questions present in the exam.

2. LITERATURE REVIEW

This section is organized in four topics as they are presented in the text. First of
all, we present the concept of tests. In a second moment, we present/discuss a
Synthesis Report of the English Language Course provided by The National Higher
Education Assessment System (SINAES). Subsequently, we discuss the kinds of
questions in the specific test(s), and finally, we present a brief overview of the Critical
Genre Analysis approach.

2.1 TESTS

When it comes to procedures that evaluate, “teste” and “avaliagao”, are terms
used in Portuguese Language that are used the most and are broadly understood as
synonyms of each other. However, as Marchezan (2015) points out, “testes” are all
those genres used with the sole purpose of selecting and or classifying candidates in
selection processes, as they will not have access to detailed and isolated feedback
related to their specific performance in the process.

On the other hand, as Marchezan (2015) “avalia¢cées” are not only intended to
measure specific knowledge and/or skills, but also to assess students' learning
processes and to provide appropriate feedback individually. Therefore, while “testes”
aim to measure students' final knowledge through selective processes, “avaliacbes”
are linked to the teaching-learning process of each student.

Likewise, according to Wiggings (1993), there is a distance between the
examiner and the examinee, considering neither of them can interfere or question
these processes (tests) that are part of a testing. Unlike when it comes to a school and
or academic context, in which the exchange of opinions on the issues presented in an
assessment are part of the teaching and learning process.

In short ENADE is a process that graduating students must carry out to get their
graduation diploma, and also design the new course grade classification, based on the
average of the candidates’ grades. Therefore, it can be inferred that ENADE is a testing
process, since the examinees will be answering related questions and certain

topics/subjects that they (should have) learned during the undergraduate course, as a



way of measuring the final product of learning, providing feedback only in general terms
for the course coordination and not individual feedback for each graduating student
who took the test. Therefore, it differs from the selective process to enter a university,
for example, since each student gets feedback in terms of the score on their

performance, since there is no learning process involved in that feedback.
2.2 ENADE - 2017

According to MEC, the National Higher Education Evaluation System (Sinaes)
was created by the institution (MEC) to analyze the courses, institutions, and student
performance based on ENADE data, uniting and monitoring institutional and course
evaluations.

After the English Language Course edition in 2017, Sinaes published the
Synthesis Report of the English Language Course, which is a document that contains
according to MEC a summary of information, together with their respective
percentages about the results obtained in the exam. This information ranges from the
profile of participating students, as well as socioeconomic and demographic
characteristics, and the perceptions related to the difficulty degree found in the test.
Because of this, we collect some information that we deem relevant for analysis at the
moment.

In 2017, the process had the participation of 2417 students, who have also
answered the student questionnaire. Of these students, the general average for the
General Formation was 51.7 out of 100, whereas the general average for the Specific
Component was 47.1. Combining these two components, therefore, the overall
average score of these students was 48.2.

Based on the fact that the score of the courses is the calculation of the
performance of the students in the General Formation and the Specific Component. It
was published that out of the 16 participating Courses in the Brazilian South region
(15.1% from the national total), six of them (37.5) received the maximum score, with a

concept of 5, and fortunately none of them received a concept 1 or 2.



2.3 KINDS OF QUESTIONS

For the present analysis, we used the material proposed by Fuzer et al. (2017).
It addresses the different kinds and structures of questions that can be found in
selection processes.

The authors classify the questions that can be used in the tests according to the
following six names, as follows: Selection of the correct statement(s); Association
between columns; True or false; Correct statement; Incorrect statement; and Fill-in-
the-blank!. Based on these classifications, after analyzing the corpus of this study, we
inferred that in the 2017 edition, there were two kinds of questions in both components,
namely Selection of Affirmatives and Correct Affirmative.

In addition to these classifications, Fuzer et al. (2017) also discusses the
rethorical movements (SWALLES, 1990) in these testing processes, basically, the

authors name it as (Chart 1):

Chart 1. Movements’ names by Fuzer et al. (2017).

Fuzer et al. (2017) movements’ nomenclature

Contextualization (with a source) + Data + Problem and command + Alternatives

Data for the problem + Command + Alternatives

Data (definition/concept) + Problem and command + Alternatives

Contextualization (produced by a designer) + Data + Command + Alternatives

Data (composition/classification) + Start of command + Affirmatives + Closing from command +
Alternatives

Topic and start of command + Affirmatives + Closing of command + Alternatives.
Source: Fuzer et al. (2017) — Adapted by the author

We used these nomenclatures as a basis and adapted them to analyze the
organization of the 40 questions.

2.4 CRITICAL GENRE ANALYSIS

With the purpose of analyzing the ENADE test of the Major in English Language
as a genre in terms of its macrostructure, that is, analyzing it to identify rhetorical
moves, we adopted Critical Genre Analysis as a theoretical background.

Considering that we adopt the CGA approach, it is important to highlight what
genre is. According to Motta-Roth and Heberle (2015, p. 2) genre is “the language use

1 The responsibility of the translations from Portuguese to English relies on the present work’s author.



constitutive of and constituted by social activities, as a relatively stable communicative
event, associated with specific purposes in specific sociocultural contexts”. When it
comes to the concept of genre, it is important to relate it to CGA, since as Motta-Roth
and Heberle (2015, p. 5) mentions "CGA concentrates on the description,
interpretation, and explanation of texts in their contexts, from a social discursive
viewpoint”.

CGA integrates theoretical and methodological concerns from Sociorhetoric,
Systemic Functional Linguistics (SFL), and Critical discourse analysis (CDA) (MOTTA-
ROTH, HEBERLE; 2015, p. 5), therefore, in this research, for the analysis of the
ENADE major in English exam as a genre, we were inspired by the analysis of
rhetorical movements and steps proposed by Swales (1990).

Therefore, it is inferred that critical analysis is a specific study of a genre in
which we aim to identify elements that compose it. Also, to propose interpretations
about the genre under analysis.

Considering that the methodology proposed by Swales (1990) is meant to
analyze the organizational structure and the formal aspects of texts, we use Creating
a Research Space (CARS) theory as a basis for analyzing the rhetorical movements
of the ENADE questions genre.

In the next section, we discuss the methodological processes that we used to

conduct the study.

3. METHODS

The corpus of this study was collected on the National Institute for Educational
Studies and Research Anisio Teixeira (INEP) website, specifically in the National
Exam of Student Performance (ENADE) tab. At first, five samples of the National Exam
of Student Performance (ENADE) were collected based on a selection criterion: being
from the area of Languages (Chart 2). Taking into account this criterion, the editions
of 2005, 2008, 2011, 2014, and 2017 were collected. After analyzing Chart 3, it was
possible to identify that only in 2017 the English Language course had its first separate

test.



Chart 2. ENADE editions in the Language area.

Edition Area
2005 Degree and Bachelor in Portuguese and Foreign Language course
2008 Degree and Bachelor in Portuguese Language course
2011 Degree and Bachelor in Portuguese Language course

Bachelor in Portuguese Language course
Degree in Portuguese Language course
Degree in Portuguese and Spanish Language course
Degree in Portuguese and English Language course
Bachelor in Portuguese Language course
Degree in Portuguese Language course
2017 Degree in Portuguese and Spanish Language course
Degree in Portuguese and English Language course
Degree in English Language course.

2014

Source: (ENADE, 2017)

Considering that the exam is applied every three years in each area of
knowledge, this was the only version available until the collection of the corpus, which
was conducted in July of 2021. Therefore, it was necessary to delimit a new selection
criterion, that is, to be specific to the English Languages area, so only the 2017 edition
(Figure 2) was selected.



Figure 2 — The 2017 English Language Course edition.
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Source: (ENADE, 2017)

After selecting the 2017 edition as the corpus for this research, we analyzed its
macrostructure, as we identified that the test is composed of two sections: a) 10
General Formation questions, which are common to all evaluation areas of the year;
and b) 30 Specific Component questions, which are specific to the evaluation area.

In a second moment, we classified these 40 questions according to their kinds,
themes, length (considering the total number of words in each text), and the language
in which they were written. Therefore, this classification of the questions was our first
attempt to find a pattern in the questions.

The analysis of the English Language Course questions was carried out based
on Fuzer et al. (2017), that classifies the kinds of questions as Selection of Statements;
Association between columns; True or false; Incorrect statement; Fill in the blanks; and
Correct Alternatives. This material was suitable for the classification of the exam



questions. Then, it was adopted by the study to classify the kinds of the General
Formation and Specific Component questions.

Given that the Critical Genre Analysis provides not only the analysis of the text
but also of the context in which it is inserted, we used it as a theoretical background to
analyze the 2017 edition.

The results of these analyzes and their respective interpretations are presented

in the next section.

4. RESULTS AND DISCUSSION

Regarding the analysis of the nine multiple-choice questions of the Test
Perception Questionnaire, we designed the table below (Chart 3) to show the results

obtained, related to the perception of students as a whole in the national context.

Chart 3. Test Perception Questionnaire Recurring Answers.

Question . Recurring Percentage
number Question Answer of what?

01 Qual o grau de dificuldade desta prova | Alternative(s): C 58%
na parte de Formacgéo Geral? C: Médio.

02 Qual o grau de dificuldade desta prova | Alternative(s): C 53.3%
na parte de Componente Especifico? C: Médio. '
Considerando a extensado da prova, em | Alternative(s): A; B

03 relacdo ao tempo A: Muito longa. 49,4%
total, vocé considera que a prova foi B: Longa.

Os enunciados das questfes da prova | Alternative(s): A; B

04 na parte de Formacdo Geral estavam | A: Sim, todos. 77,8%
claros e objetivos? B: Sim, a maioria.
Os enunciados das questfes da prova | Alternative(s): A; B

05 na parte de Componente Especifico | A: Sim, todos. 76,41%
estavam claros e objetivos? B: Sim, a maioria.
As informagdes/instrugbes fornecidas | Alternative (s): A

06 para a resolucdo das questbes foram | A: Sim, até | 84,4%
suficientes para resolvé-las? excessivas.

A Alternative (s): B
Vocé se deparou com alguma | . )
o . B: Forma diferente

07 dificuldade ao responder a prova. 37,5%

de abordagem do
Qual? .

conteudo

Alternative (s):

D: estudou e
Considerando apenas as questdes aprendeu njuitos

08 L N desses conteudos. | 65%
objetivas da prova, vocé percebeu que .

E: estudou e
aprendeu todos
esses conteddos.
Qual foi o tempo gasto por vocé para Alternative (s):
. 0,

09 concluir a prova? B: Entre uma e | 73,4%

duas horas.




D: Entre trés e
guatro horas

Source: Synthesis Report of the English Language Course, 2017.

When analyzing the averages, it is inferred that the degree of difficulty of the
General Formation test was higher than that of the Specific Component. In addition,
they present more clarity in terms of statements related to the Specific Component.

Regarding the extension, most students stated that it was too long, mentioning
that it took between 2 to 4 hours to finish the test. However, they have also stated that
there was enough information to answer those questions, and that they have studied
the contents previously, but they were only familiar with different ways of approaching
the contents.

In relation to the discursive questions, those of the General Formation obtained
a higher average of correct answers concerning the Specific Component, since they
presented, respectively, 57.8 and 39.6 average score. However, it is worth mentioning
that the Specific Component instructions did not mention whether the questions were
supposed to be answered by the students in Portuguese or English, so both forms
were accepted by the examining board, due to this lack of information in the
instructions.

After analyzing the 2017 edition exam, we were able to identify that it is
constituted of subdivisions regarding the kinds of questions. For example, in General
Formation, there are two Discursive and eight Multiple-choices questions. In the
Specific Component, on the other hand, there are three Discursive and 27 Multiple-

choice questions, totaling a corpus of 40 questions (Chart 4).

Chart 4. The division of the questions

Questions Division

General formation Specific component
Quantity Kind Quantity Kind
2 Discursive questions 3 Discursive questions
8 Multiple choice questions 27 Multiple choice questions
Total: 10 Total: 30

Total questions: 40

Source: (ENADE, 2017)



In addition, at the end of the questions, specifically on page 38, there is also a
Test Perception Questionnaire (Figure 3), in which there are nine multiple-choice
guestions that can assess the opinion of students regarding the test they took.

Another point worth mentioning is that the students who take the test need to
answer a questionnaire about their socio-economic profile, and their perceptions about
their course and institution. This step takes place before the test.

Figure 3 - Test Perception Questionnaire.
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These nine extra questions are related to what students personally thought

about the test. However, the questions were not analyzed in terms of rhetorical moves.

4.1 GENERAL FORMATION
In the discursive and multiple-choice questions of General Formation, we
identify that the questions present topics of general knowledge and aim to assess the

understanding of Brazilian students about relevant, social and recurrent themes, in



addition to verifying the ethical profile, social issues, and the students' human rights
comprehension.

Another relevant point is the discursive questions' macrostructure (Figure 4) that
presents short texts with references, that had problem-situation texts in which the
students should present a solution in their texts, commands, and instructions. Based
on that, the examinee must write about the topic foreseen in Portuguese in the

question.

Figure 4 — Discursive question number 2, General Formation.

Text + Command + Instructions

QUESTAO DISCURSIVA 02

A pessoa trons precisa que alguém ateste, confirme e comprove gue ela pode ser reconhecida pelo
nome que ela escolheu. Ndo aceitam que ela se autodeclare mulher ou homem. Exigem que um
profissional de saide diga quem ela é. Sua declaragdo & o que menos conta na hora de solicitar, Text

judicialmente, a mudanga dos documentos.

Disponivel em: <http:/fwww.ebc.com.br>, Acesso em: 31 ago. 2017 (adaptado)

" L. Reference

Mo chio, a travesti morre
Ninguém jamais saberd seu nome

MNos jornais, fala-se de outra morte »Text
De tal homem que ninguém conheceu

Dispanivel em: <http/fwww.aminaapps.com>, Acesso em: 31 ago. 2017 (adaptado) 1 Reference

Usava meu nome oficial, feminino, no curriculo porque diziam que eu estava cometendo um crime,
que era falsidade ideoldgica se eu usasse outro nome. Depaois fui pesquisar e descobri gue ndo é assim. L Text
Infelizmente, ainda existe muita desinformacdo sobre os direitos das pessoas trans.

Disponivel em: <httpsy//www.brasil.elpais.com>. Acesso em: 31 ago. 2017 (adaptado) _I_, Refe rence

I — Text

Uma vez o seguran¢a da balada achou que eu tinha, por engano, mostrado o RG do meu namorado.
Isso quando insistem em ndo colocar meu nome social na minha ficha de consumacao.

Disponivel am: <https://www.brasil.elpais.com . Acesso em: 31 ago. 2017 (adaptada). | |, R
eference
Com base nessas falas, discorra sobre a importancia do nome para as pessoas transgéneras e,
nesse contexto, proponha uma medida, no ambito das politicas publicas, que tenha como objetivo Command

facilitar o acesso dessas pessoas a cidadania. (valor: 10,0 pontos)
\_. Instructions

Source: (ENADE, 2017)

In contrast with the discursive questions, in terms of macrostructure, the
multiple-choice questions presented five kinds of structures that were written in

Portuguese (Chart 5).

Chart 5. Multiple-choice questions’ structure.

Multiple-choice question’s structure
Texts + Data + Commands + Alternatives (a-e) - (Figure 5)
Texts + Start command + Affirmatives + Close command + Alternatives (a-e) - (Figure 6)
Texts + Data + Start command + Affirmatives + Close command + Alternatives (a-e) - (Figure 7)
Start command + text + close command + alternatives (a-e) - (Figure 8)
Texts + Commands + Alternatives (a-e) - (Figure 9)

Source: (ENADE, 2017)



Figure 5 — Multiple-choice question number 1, General Formation.

QUESTAD 01

[@s britinicos decidiram sair da Unido Europeia (UE). A decislo do referendo abalou os mercados
ffinanceiros em meio ds incertezas sobre os possiveis impactos dessa saida.

Text + Data + Command + Alternatives (a-e)

Contribuigles para a UE
Dados de 2014, em € bilhes

50

05 graficos a seguir apresentam, respectivamente, as contribuigbes dos paises integrantes do bloco
joara a UE, em 2014, que somam € 144,9 bilhGes de euros, e a comparacdo entre a contribuigio do
fieino Unido para a UE e a contrapartida dos gastos da UE com o Reino Unido.

Reino Unido e UE
Dadas de 2014, em € bilhdes

15

—|—. Text

Command

40

42,1

0 L

o

)

o

S

n

Esparha p—
Holanda T

Reino Unido |

Aemanha

Sudcia

Bégica

Poidnia JE

Auwstria L
.

Dinarmarca )

Outros paises

[ contriuicso do Reino nido com s U

Gasto da UE com o Reino Unido

Considerando o texto e as informacdes apresentadas nos grificos acima, assinale a opgda correta,

0 Acontribuigio dos quatro maiores paises do bloco somou 41,13%.

© 0 grupo “Outros paises” contribuiu para esse bloco econdmico com 42,1%

@ A diferenga da contribuigdo do Reino Unido em relag3o ao recebido do bloco econdmico foi 38,94%.
@ A soma das participages dos trés paises com maior contribuicio para o bloco econdmico supera 50%,
@ 0 percentual de participagio da Reino Unido com o bloco econdmico em 2014 foi de 17,8%, 0 que o

colocou entre os quatro maiores participantes.
Alternatives

(a-e)

[ pata

Source (ENADE, 2017)

T —p———

Reference

Figure 6 — Multiple-choice question number 2, General Formation.

Texts + Start command + Affirmatives + Close command + Alternatives (a-e)

QUESTAD 02

Segundo o relatdrio da Organizacdo das Nagdes Unidas para a Alimentacdo e a Agricultura de 2014,
a agricultura familiar produz cerca de 80% dos alimentos no mundo e é guardia de aproximadamente 75%
de todos os recursos agricolas do planeta. Nesse sentido, a agricultura familiar é fundamental para a
melhoria da sustentabilidade ecoldgica.

L+ Text

Considerando as informagdes apresentadas no texto, avalie as afirmagdes a seguir.

Reference
Wsmﬂi\el em: <http://www fao.org>. Acesso em: 29 ago. 2017 (adaptado).

Start command

I. Os principais desafios da agricultura familiar est3o relacionados 3 seguranca alimentar,
a sustentabilidade ambiental e a capacidade produtiva.

Il. As politicas pablicas para o desenvolvimento da agricultura familiar devem fomentar a
inovacdo, respeitando o tamanho das propriedades, as tecnologias utilizadas, a integragao
de mercados e as configuracbes ecoldgicas.

. A maioria das propriedades agricolas no mundo tem carater familiar, entretanto o trabalho
realizado nessas propriedades é majoritariamente resultante da contratagdo de mdo de
obra assalariada.

L, Affirmatives

E correto o que se afirmaem —__, Close command

O |1, apenas.

@ Il apenas.

@ Iell, apenas.

@ llelll, apenas.
1, 1l e lil.

Source: (ENADE, 2017)

Alternatives

(a-e)



Figure 7 — Multiple-choice question number 3, General Formation.
Texts + Data + Start command + Affirmatives + Close command + Alternatives (a-e)

QUESTAD 03

O sistema de tarifac3o de energia elétrica funciona com base em trés bandeiras. Na bandeira verde,

maior custo de geragSo de energia, a tarifa sofre acréscimo de RS 0,035 para cada kWh consumido. Assim,
para saber 0 quanto se gasta com o consumo de energia de cada aparelho, basta multiplicar o consumo
jem kWh do aparelho pela tarita em guestio.

a5 condigBes de geracho de energia s30 favoriveis & a tarifa ndo sofre acréscimo. Na bandeira amarela, [
a tarifa sofre acréscimo de RS 0,020 para cada kWh consumido, e na bandeira vermelha, condicio de | * TeXt

I Reference
st g Aceise em 17 il 2007 {adaptmte). |

Close command

—l

E correto o que se afirma em

L g
Na tabela a seguir, s30 apresentadas a poténcia e o tempo de uso didrnio de alguns aparelhos
eletroeletrinicos usuals em residéncias. @ Il, apenas.
s Poinda Tempodewso © 11, apenas.
Carregador de celular 0,010 28 0.240 ®iel apenas
Chuveiro 3500 W 3,500 os 1750 !
Chuveiro 5 500 W 5.500 0.5 2.250 @ le lll, apenas.
Limpada de LED 0,008 5 0,040 !
Limpada Suoresceste 0,015 s 0075 ——+ Data @Luem
Limpada incandescente 0,060 5 0,300 ’ .
Modem de internet em stand-by 0,005 24 0,120
Modem de internet em uso 0,012 8 0.096 .
— — Reference Alternatives
I e > Acess em: 17l 2017 Cadastadel. (a e)
Considerando as informagSes do texto, o3 dados apresentados na tabela, uma tarifa de RS 0,50 por kWh
em bandeira verde e um més de 30 dias, avalie as afirmacbes a seguir.
T Em bardes smarel, o valor menisl Ga Tl B energa Bt para U Chineirs W Start command
seria de RS 1,05, e de RS 1,65, para um chuveiro de 5 500'W.
IL Deixar um carregador de celular € um modem de internet em stond-by conectados na rede de
energia durante 24 horas representa um gasto mensal de RS 5,40 na tarifa de energia elétrica em
bandeira verde, & de RS 5,78, em bandeira amarela,
. Em bandeira verde, o consumidor gastaria mensalmente RS 3,90 2 mais na tarifa de energia elétrica =
em 30 a cada Limy incandescente usada no lugar de uma timpada LED. Afﬁl "'atlves
Source: (ENADE, 2017)
Figure 8 — Multiple-choice question number 4, General Formation.
Start command + text + close command + alternatives (a-e)
A0 04
Sobre  televisio, considere a tirinha e o texto asegur——— . Start command
TEXTO 1
A MEU VER, SE ALGO € TAO w&gﬁé:ﬁ%ow&
A ENSAN
sk MORSOASED
SEGUNDOS, PROVAVELMENTE | OF UMA VEZ EU SOU ALGUEM ]
m‘zuu MESMO A PENA Wmm — Text
SARER
Z
k. I Reference
TEXTO 2 Affirmatives
A televis3o é este continuo de imagens, em que o telejornal se confunde com o anincio de pasta de
dentes, que & semelhante 3 novela, que se mistura com a transmiss3o de futebol. Os programas mal r—» Text
se distinguem uns dos outros. O espetaculo consiste na propria sequéncia, cada vez mais vertiginosa,
de imagens Reference
EDXOTO, N & A imageee de TV thm tempe? 1n. NOVALS, A Rede Tehevato ¢ democrac.
I 530 Pauio: Companhia dan Letran, 1991 (adaptado)
. g - y o 3o das imagens como meio de reflexdo acerca do estado de coisas no mundo
Com base nos textos 1 e 2, é correto afirmar que o tempo de receps3o tipico da televisio como veiculo s de
de comunicaglo estimula a o
(6] 30 e 0 excesso de il 30, que evidenciam a opacidade do mundo contemporaneo,

Close command

Source: (ENADE, 2017)

cada vez mais impregnado de imagens e informagdes superficiais.

@ especializagio do conhecimento, com vistas a promover uma difusio de valores e principios amplos,
com espaco garantido para a diferenga cultural como capital simbélico valorizado.

© atencio do em assUNto, UMA VEZ QUE S FECUTSOS EXPressivos
proprios do meio garantem a motivagdio necessiria para o foco em determinado assunto,

@ reflexio critica do telespectador, uma vez que permite o acesso a uma sequéncia de assuntos de
interesse pablico que sdo dos de forma 0 que permite o estabelecimento
de comparagdes.




Figure 9 — Multiple-choice question number 6, General Formation.

Text + command + alternatives (a-e)
QUESTAO 06

A imigracdo haitiana para o Brasil passou a ter grande repercussdo na imprensa a partir de 2010.
Devido ao pior terremoto do pais, muitos haitianos redescobriram o Brasil como rota alternativa
para migragdo. O palis ja havia sido uma alternativa para os haitianos desde 2004, e isso se deve a Text
reorientagdo da politica externa nacional para alcangar lideranca regional nos assuntos humanitarios

A descoberta e a preferéncia pelo Brasil também sofreram influéncia da presenca do exército
brasileiro no Haiti, que intensificou a relagdo de proximidade entre brasileiros e haitianos. Em meio
a esse clima amistoso, os haitianos presumiram que seriam bem acolhidos em uma possivel migracdo
a0 pais que passara a liderar a missdo da ONU.

No entanto, os imigrantes haitianos tém sofrido ataques xenofdbicos por parte da populagio

brasileira. Recentemente, uma das grandes cidades brasileiras serviu como palco para uma marcha
anti-imigracdo, com demonstragdes de um crescente discurso de 6dio em relagdo a povos imigrantes

marginalizados Affirmatives
Observa-se, na maneira como esses discursos se conformam, que a reacdo de uma parcela dos
brasileiros aos imigrantes se d4 em termos bem especificos: os que sofrem com a violéncia dos atos Reference
de xenofobia, em geral, s30 negros e tém origem em paises mais pobres

SIVA, C. A 5. MORAES, M. T, A politica migrattria brasileira para refuglados €  imigragso haitiana. Revists do Direito.

Santa Cruz do Sul, v 3, n. S0, p. 98-117, set /dez 2016 (adaptado). |
A partir das informagdes do texto, conclui-se que O o processo de acolhimento dos imigrantes haitianos tem sido pautado por caracteristicas fortemente
associadas ao povo brasileiro: a solidariedade e o respeito as diferengas.
O as reagdes xenofobas estdo relacionadas ao fato de que os imigrantes sdo concorrentes diretos
|—~ Command

para os postos de trabalho de maior prestigio na sociedade, aumentando a disputa por boas
vagas de emprego.

® o acolhimento promovido pelos brasileiros aos imigrantes oriundos de paises do leste europeu tende
a ser semelhante ao oferecido aos imigrantes haitianos, pois no Brasil vigora a ideia de democracia
racial e do respeito as etnias.

@ o nacionalismo exacerbado de classes sociais mais favorecidas, no Brasil, motiva a rejeicdo aos
imigrantes haitianos e a perseguic3o contra os brasileiros que pretendem morar fora do seu pais em
busca de melhores condicdes de vida.

0 a crescente onda de xenofobia que vem se destacando no Brasil evidencia que o preconceito e a
rejei¢do por parte dos brasileiros em relagdo aos imigrantes haitianos é pautada pela discrimina¢do
social e pelo racismo.

Source: (ENADE, 2017)

The texts of the General Formation multiple-choice questions were considered
short, in addition to addressing relevant and recurrent themes, such as Haitian
immigration to Brazil and the goals of sustainable development. These questions also
present brief and objective commands that ask the student to answer the questions by
marking one the five alternatives that follow the close command.

Consequently, it can be noticed that inside of the eight General Formation
guestions of the 2017 exam, there were five kinds of structures, as shown in the figures

above, which are distributed similarly throughout the first stage of the exam (Chart 6).

Chart 6. Structure and numbers of the questions. — General Formation

Question structures Question numbers Total
Texts + Data + Commands + Alternatives (a-e) 01 and 05 2 questions
Texts + Start command + Affirmatives + Close command
+ Alternatives (a-e)
Texts + Data + Start command + Affirmatives + Close
command + Alternatives (a-e)
Start command + text + close command + alternatives
(a-e)

Texts + Commands + Alternatives (a-€) 06 and 07 2 questions

02 1 question

03 and 08 2 questions

04 1 question

Source: (ENADE, 2017)

After this analysis, we followed Fuzer et al. (2017) to analyze it in terms of kinds

of questions. From this, it was possible to identify the occurrence of five kinds of



questions classified as a) Correct alternative; and three kinds of questions classified
as b) Selection of statements (Chart 7).

Chart 7. Kinds of questions.

Kinds of questions Question’s number Total
Correct alternative 01, 04, 05, 06, 07 5 questions
Selection of statements 02, 03, 08 3 questions

Source: (ENADE, 2017)

4.2 SPECIFIC COMPONENT

The specific component has 30 questions in total. Among these, there were
three discursive and 27 multiple-choice questions. Both of these kinds/types of
guestion aim to assess the knowledge of Brazilian students about the contents seen
during the undergraduate course, in addition to verify whether they were able to
develop the skills necessary to perform the occupations they are should be qualified
for once they graduate.

The texts of the discursive questions were considered of short extension, in
addition to all being written in English and presenting relevant socially themes such as
the production of female authorship in the 19th century, linguistic and cultural diversity,
also digital technologies in English classes of basic education.

In the discursive questions of the Specific Component, there are three questions
that present verbal and non-verbal text. For example, in question number four, there is
a cartoon as the base text (Figure 10). In addition, these questions follow the pattern
Text + Command + Instructions and can be answered optionally, that is, in either

Portuguese or English.



Figure 10 — Discursive question number 8, Specific Component.

Text + Command + Instructions

QUESTAO DISCURSIVA 04

e T ——————

N Text

PLEASE, MATE, I DON'T
BUNG US SOME UNDERSTAND. fCartoon)
DOSH FOR THE I ONLY SPEAK

DOG AND BONE! ENGLISHI

l ‘\‘. .~

h(fq\

\ _&mA=

Reference
Disponivel em: <http://www.coxandforkum.com>. Acesso em: 11 jul. 2017 (adaptado). |

Considerando esse cartum e seus conhecimentos sobre diversidade linguistica e cultural, elabore um
texto sobre o fenémeno linguistico a que o cartum se refere e cite trés caracteristicas desse fenbmeno]

(valor: 10,0 pontos)
I—‘ Instructions

(O,

~

ik

Command

Source: (ENADE, 2017)

In addition, Specific Component multiple-choice questions have two kinds of
structures. The sequence texts, start command, affirmatives, close command, and,

alternatives (a-e) is the one that is the most recurrent throughout the exam. (Chart 8)

Chart 8. Structure and numbers of the questions. — Specific Component

Questions’ structure

Questions’ numbers

Total

Texts + Start command + Affirmatives +
Close command + Alternatives (a-e) —
(Figure 11)

09, 10, 11, 12, 13, 14, 16, 17, 18, 19,
20, 21, 24, 27, 28, 30, 31 and 34.

18 questions

Text + command + alternatives (a-e) —
(Figure 12)

15, 22, 23, 25, 26, 29, 32, 33 and 35.

9 questions

Source: (ENADE, 2017)

Figure 11 — Multiple-choice question number 9, Specific Component.




Texts + Start command + Affirmatives + Close command + Alternatives (a-e)
QUESTAO 09

TEXT1

0 ensino da pronuncia em lingua inglesa ndo tem sido enfatizado pelos professores, que priorizam a I
habilidade da leitura, a despeito das pr metodolégicas dos Parametros Curriculares Nacionais, que Text
orientam que sejam trabalhadas, tanto no ensino médio quanto no ensino fundamental, as habilidades
de leitura, comunicagdo oral e pratica escrita.

A compreensdo e a produgdo oral da lingua estrangeira tém sido alguns dos principais obstaculos Reference

encontrados por aprendizes de lingua inglesa, devido, principalmente, a enorme diferenga entre o
sistema fonolégico da lingua inglesa e o da lingua portuguesa. As questdes fonético-fonolégicas
deveriam ser implementadas regularmente em sala de aula, favorecendo uma maior percepgio Text
auditiva, o que tornaria o aprendizado da lingua estrangeira muito mais eficaz. Para tanto, conhecer o —
Alfabeto Fonético Internacional - The International Ph ic Alphabet (IPA) - é fundamental.
| srasi mi da Educagdo, r Brasilia, 2006

Reference

TEXT 2

The International Phonetic Alphabet (IPA) was first published in 1888 by the Association Phonétique
Internationale (International Phonetic Association), whose aim was to devise a system for transcribing ) Close command
the sounds of speech which was independent of any particular language. Affirmatives

| Avaitable at: <httpy//www.internationalphoneticalphabet.org/ipa/>, Access an: Jul, 10th 2017 (adapted),

Based on the information above, analyze the following statements. Start command

It is only correct what is stated in

I.  The National Curricular Guidelines for foreign languages are well articulated and should be applied oW
at brazilian public and private schools. O landil. 1

Il. The National Curricular Guidelines propose that listening must be taught with speaking, and ® L, land lll. | Alternatives
reading with writing. ® i,iandv. | (a-e)

1ll. The knowledge of IPA improves oral skills. @ Il, 1l and IV.

IV. The studies of all languages are possible through IPA guidelines.

Source: (ENADE, 2017)

Figure 12 — Multiple-choice question number 29, Specific Component.

Text + command + alternatives (a-e)
QUESTAO 29

P
1 JUST UPDATED MY FACEBOOK, MY SPACE, OOPS, GOTTA GO! MY TEACHIR 15 COMING

AND TWITTER: TEXTED A HOMEWORK REMINDER

0 YOU; GOOGLED THE ANSWER 10 LAST

MGHTS WITH Text
UPLOADING..

Reference
I Disponivel em: <http://www.toondoo.com/cartoon/1248705>. Acesso em: 12 jul. 2017 (adaptado)

O uso das tecnologias digitais ainda representa um desafio em muitos contextos escolares. O cartum

apresentado ilustra um ponto de vista unilateral desse contexto complexo. Text
ex
Assinale a opgao que representa o ponto de vistadocartum. ____ ——> Command

@ Os estudantes que dominam vérias formas de tecnologias digitais sdo os principais responséveis pela
atualizagdo do processo de ensino e aprendizagem de lingua inglesa.

@ Aescola e o professor demonstramresisténcia em integrar as tecnologias digitais que estdo a disposigdo |
dos estudantes ao contexto escolar. Affirmatives
@ As escolas dispdem de acesso as tecnologias digitais para os estudantes e professores, para fins

educacionais e recreativos.
@ Os estudantes demonstram ndo possuir multiletramentos necessérios aos usos de tecnologias digitais
para fins educacionais.

@ A escola dispde de tecnologias digitais, porém, o professor ndo detém o dominio para utilizi-las no
ambiente escolar.

Source: (ENADE, 2017)

However, the language used in these questions was quite varied, as shown in
the figures above. That is, in some of them, there was a merge of Portuguese and
English, while in others, only English or Portuguese was used in its rhetorical moves,
such as the commands, that were mostly brief, straightforward, and differed in



language (Portuguese and English). In addition, they asked the student to solve the
guestions by selecting one of the five alternatives.

Regarding the multiple-choice questions of the Specific Component, there are
27 in total. Of these, 18 are a) Selection of Statements, and nine are b) Correct
Alternative, based on Fuzer et al. (2017). The Correct Alternative questions follow the
pattern of verbal and or non-verbal text, start command, affirmatives, close command,
and five alternatives to identify which one is correct (Chart 9, figure 13). On the other
hand, the Selection of Statements kind follows the standard verbal and or non-verbal

text, command, and five alternatives (Chart 10, figure 14).

Chart 9. Kinds of questions

Kinds of questions Question’s number Total
_ 15, 22, 23, 25, 26, 29, 32, 33 and )
Correct alternative 35 9 questions
09, 10, 11, 12, 13, 14, 16, 17, 18,
Selection of statements 19, 20, 21, 24, 27, 28, 30, 31 and 18 questions
34.

Source: (ENADE, 2017)

Figure 13 — Multiple-choice question number 18, Specific Component.

Selection of statements

QUESTAD 18
0 Romeo, Romeol Wherefore art thou Romeo?

Deny thy father and refuse thy name. I
Or, if thou wilt not, be but sworn my love, Text

And I'll no longer be a Capulet. I Reference

Shakespeare, W. Romeo and Juliet. Berkeley: Belmont Press, 2012. Available at: <http://nfs.sparknotes.com/romeojuliet=.
Access on: Jul. 16th 2017 (adapted).

Considering the text above, analyze the following statements. Start command

. “Thou", “thy” and “art” are archaic forms for “you”, “your” and “are”, respectively.

Il In this excerpt of the play, Juliet is speaking to Romeo, giving him two alternatives of what to do.
Ill. The words “thou” and “love” rhyme.

IV. The excerpt “And I'll no longer be a Capulet” can be rephrased as “And | won't be a Capulet any
longer” with no change in meaning.

It is only correct what is stated in

O 1 and Il L, Affirmatives
O 1and IV. L +Close command

@ Il and Il 1

® |, lland IV. Alternatives

@ 1, i and IV. (a-e)

Source: (ENADE, 2017)



Figure 14 — Multiple-choice question number 22, Specific Component.
Correct alternative

QUESTAO 22

BUT WOULD
IT WORK?

SUGGESTED EDUCATIONAL
USES FOR PHONES IN CLASS Text

® Listoning to foreign-
language podcast recordings

® Recording a teacher's
poetry reading for revision
AND HOW PUPILS MIGHT BE
MORE UKELY TO USE THEM
® Toxting friends

® Surfing the internet

1 Taking pictures of & teacher _I—» Reference
® Playing eloctronic gomos

Disponivel em: <http://www.dailymail.co.uk/news/article-1052279>, Acesso em: 15 jul. 2017 (adaptado)

No que se refere ao uso do celular em sala de aula, o objetivo do texto é — Command

O alertar para a disparidade entre a expectativa do professor e a predisposi¢do dos alunos quanto ao uso
do celular com fins pedagégicos.

@ demonstrar que o uso do celular nas aulas de inglés prejudica o processo de ensino e aprendizagem _,—> Alternatives
da lingua

@ defender que professores usem o celular para gravar as aulas de lingua inglesa.
@ informar que o uso da internet no celular é proibido em ambientes educacionais.
@ incentivar o uso do celular para jogos eletrénicos em sala de aula.

Source: (ENADE, 2017)

Another point that is important to highlight is that, in relation to the questions
that have affirmatives (18 questions in total), six of those affirmatives were in English,
and the other 12 were in Portuguese, and it was the same case about Start and Close
commands, in which six are in English and 12 in Portuguese language. Moreover,
seven out of the nine questions with correct affirmatives, had their commands in
Portuguese, whereas only two were in English. Therefore, it can be inferred that the
Portuguese language was predominant both in the affirmatives and in the commands,

although it was the English Course Exam.

5. FINAL REMARKS

This study aimed to analyze the Major in English exam (ENADE). For this, we
have adopted the CGA to identify the rhetorical organization of the 40 questions
present in the exam, that is, their rhetorical movements and respective steps, as
Swales (1990) punctuated in his Creating a Research Space (CARS) model, which
was adapted to the context of the present research.

For this purpose, we analyzed the corpus in terms of structuring and kinds of
questions. To identify the kinds of questions, we adopted the manual by Fuzer et al.
(2017). Other than that, to identify the macrostructure of the Major in English exam



(ENADE), we used the sociorhetorical proposed by Swales (1990) as a theoretical-
methodological principle.

Based on these analyses, we have identified standardized question structures
and kinds throughout the test. Out of the eight multiple-choice questions of the General
Formation, we identified five different structures.

As for the kinds of questions, there were two different classifications, which are:
1) Correct Alternative; and 2) Selection of statements. However, we found that there
are five other questions that can be classified as Correct Alternative. In the Specific
Component, there were 27 multiple-choice questions, among which we identified two
structural patterns. There were also two kinds of questions: 1) Correct Alternative; and
2) Selection of statements. However, unlike the General Formation, the Selection of
statements kind was the most recurrent (18 questions).

In relation to the rhetorical moves of the questions, the General Formation
guestions are the most varied, even so, the two patterns identified in the Specific
Component questions also follow two identical structures to the General Formation.

When classifying the multiple-choice General Formation questions and the
Specific Component questions, we realized that they are opposites in a certain way,
since there is a higher rate of Selection of statements in the Specific Component, while
in the General Formation there was the highest rate of Correct Alternative kind
guestions.

Still, we have identified that the discursive questions of General Formation and
Specific Component follow the same pattern, 1) Text + Commands + Instructions, they
only differ in terms of language, since the questions of General Formation were written
and must be discussed in Portuguese language. However, those of the Specific
Component have a mix of languages, as their texts are written in English whereas the
command and instructions are in Portuguese, while the students are also allowed to
choose the language, they want to use to compose the answer to the question.

Finally, we have produced a pedagogical material based on the previous results
that we had during the research, subsequently, we referred it to the Coordination of
the Major in English Language (UFSM) and the students who took the 2021 edition,
called “Vou fazer o ENADE de Letras-Inglés, e agora?” and had a synchronous
interaction through Google Meet, in an attempt to clarify doubts, provide support and

instructions for them. Since the subject is so little discussed in our area and can



generate positive impacts for the academic community and other target audiences that
may be interested in this topic.

In this way, we intend to continue the research and prepare a guide with tips,
strategies, and relevant points of the test for teachers, students, and the Coordination

of the English Language Course.
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